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Manor Park Academy Feedback Policy

Aims and Objectives
At Manor Park Academy we believe feedback reassures and motivates learners in the pursuit of excellence
in learning. It is intrinsically linked to progress and outcomes and also acts as a reward system, leading the
learner to understand the value of learning itself. Additionally, it can teach self-regulation and reflection –
two vital skills for success. At Manor Park Primary Academy, we agree with Dylan William (Emeritus
Professor of Educational Assessment, Institute of Education, UCL): that the aim of feedback is to improve
the learner and not the work, and that the only thing that matters with feedback is what learners do with
it.
Expectations at Manor Park Primary Academy
Expectations for feedback at Manor Park are in line with the EEF guidance report ‘Teacher Feedback to
Improve Pupil Learning.’
https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to
_Improve_Pupil_Learning.pdf
These are as follows:
1. All teachers will lay the foundations for effective feedback, with high-quality initial teaching that
includes careful formative assessment;
2. All members of the teaching team will deliver appropriately timed feedback, that focusses on
moving learning forward;
3. All adults will plan for how pupils will receive and use feedback using strategies to ensure that
pupils will act on the feedback offered.

The purpose of feedback is:
“…to improve the learner and not the work: the only thing that matters with feedback is what learners do
with it.”
What is teacher feedback?
Teacher feedback is information given by a teacher to learners about their performance that aims to
improve learning. Teachers can decide how and when to give feedback and can provide it in a variety of
different ways: focus on different content; deliver it using different methods; direct it at different people
and deliver it at different times.
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Source: EEF
Feedback cost benefit analysis
Feedback can become a significant part of teacher workload. To ensure time is spent effectively, when
giving feedback, teachers must consider the impact that that the feedback will have against the cost in
terms of workload and wellbeing. It is therefore imperative that the four considerations above are used to
determine the most appropriate feedback to help a learner make progress.
We believe that good feedback practice:
•
•
•
•
•
•
•
•

Requires teacher/pupil sharing of the learning question
Starts with high quality initial instruction
Results from effective AfL
Incorporates setting aside appropriate time for pupils to act on feedback
Is carried out in every lesson
Indicates strengths and areas for development
Is of a positive nature
Involves the pupil in reflection and review of their own learning

To ensure feedback impacts on progress, we follow the principles, methods and implementation as
recommended by the EEF.
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https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/EEF_Feedback_Recom
mendations_Poster.pdf
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Principles to ensure feedback impacts on progress:
Principle 1 – lay the foundations for effective feedback
Principle 1.1 – High quality instruction
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Principle 1.2 – Formative Assessment
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Principle 1.3 – establishing expectations

Principle 2 – deliver appropriately timed feedback that moves learning forward
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https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Effective_Feedback_T
ask__Subject_and_Self-regulation_Strategies.pdf
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Principle 3 – plan for how learners will receive and use feedback
To be effective, feedback needs to be a ‘recipe for future action’. It is crucial that learners are given the
time and opportunity to use feedback to move learning forward. Think of it like a feedback loop – the adult
identifies a learning gap, feedback is offered to close this gap; the gap is only closed if the learner uses the
feedback to close the gap.
Factors that may influence a pupil’s use of feedback
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Written and Verbal Feedback
Written and verbal feedback are both effective when utilised in the right way. The following two
statements underpin written and verbal feedback at Manor Park.

At Manor Park Primary Academy, there is no expectation on a set number of written comments per child
per week; adults use their professional judgement to ensure that feedback is effective in line with the
three principles detailed above. Written feedback, when used well, has a clear impact on pupil progress
and should be used when a teacher deems it necessary (in line with the cost benefit analysis detailed
previously in this policy). Live marking should be used where possible so that children can utilise the adults
feedback promptly.
Similarly, there is no set amount of verbal feedback that is expected to be evidenced in books. Verbal
feedback can be aimed at a class, group or individual. Children can indicate where verbal feedback has
helped them make progress using the symbol detailed below when group or class feedback is given, or
adults can use the symbol in books if they are giving individual feedback verbally. Evidence of impact of
verbal feedback should be in red pen.

12 of 16

Effective Verbal Feedback
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Feedback colours
•
•
•

All celebratory adult feedback is shown in green pen or highlighter to distinguish from children’s
work completed in black pen or pencil.
Next steps or corrections are shown using Pink pen or highlighter.
All child feedback (self, editing at a later date, corrections) should be completed in red.

Spelling feedback
Teachers should use professional judgement as to how many spelling errors should be identified, but three
- five (in a longer piece of work) is a good guideline, depending upon the child, their age and ability. The
spelling correction will be written in the margin or near the error if there is no margin and the word in the
text underlined. It will identify the error with underscore e.g. spel_ing or rec_ _ve. Children will correct the
spelling by filling in the gaps and then write the word out three times below.
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Commonly miss-spelt words, particularly high frequency words will be regularly addressed. Teachers
should be diligent that spellings that have been corrected should not reappear as spelling errors.
Grammar and Punctuation
This should also be addressed in marking and in speech. Teachers should for example ask children to write
two sentences to show their understanding of there and their or who’s and whose if these are confused.
Other grammatical errors should be highlighted in pink highlighter. The child should then correct the error
by re-writing the sentence/phrase.
Punctuation errors should also be addressed using pink highlighter to either show mistakes or to show
where punctuation should be.
Maths feedback
When recurring errors are identified, children will be asked to discuss the problem with a teacher or
learning support assistant. In maths, mathematical vocabulary may be corrected as a spelling (see above).
Children may be asked to correct some examples and time should be allowed for this in registration or
other suitable time. If there are too many errors the child has obviously not understood and the concept
should be retaught in a different way. Questions should be posed to children to help them to correct their
own maths e.g. When you found a ¼ of 16 you divided 16 by 4, so which numbers do you think you would
use to find 1/3 of 15?
Monitoring of feedback
Monitoring of feedback of core and foundation subjects will be carried out regularly by SLT until feedback
is consistently good in all subjects. This will be reduced to 3 times a year for those classes where feedback
is consistently of a high standard.
Feedback will follow this policy in all subjects, including homework and will be completed as thoroughly as
for writing and maths.
•
•

Every piece of work should be marked. If supply teacher has failed to do so, time will be given to
teaching staff to do so.
All staff must write in green pen unless highlighting work that needs to be corrected.
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Highlight missing
punctuation/errors

E.g. “Thanks “ said tom.
Children expected to correct in red pen: “Thanks,“ said Tom.

Phrases or sentences that are Children expected to rewrite phrase or sentence in red pen so that it is
highlighted need checking
grammatically correct and coherent.

V
I
T
TA
droped

‘Verbal feedback’ provided by an adult to explain how to improve work
or rectify a misconception. Work completed after this symbol should
show improvement or should be corrected in red by the child.
Independent work.
Teacher support provided.
TA support provided.
Up to three, child specific, incorrect spellings should be underlined in
pink (where the mistake is). Correct spelling can be modelled if needed.
Children should write the correct spelling out three times in red pen:
dropped dropped dropped
Green ticks are used throughout work where learning objective is met:
e.g. adverbs will be ticked where adverbs are used correctly (if this was
the objective). Green ticks also show that an answer is correct.
Incorrect answer – have another go.

All pieces of work will be stamped with one of the above depending on progress towards the learning
objective.
If children see one of these symbols, it will refer to a next step modelled
by the teacher e.g. Circles = action A, Triangles = action B and Squares =
action C. E.g. Please write a sentence using a subordinate clause. Or
When you found a 1/4 of 16 you divided by 4, so what would you
divide by to find 1/5 of 15? A challenge question may also be set to
move learning forwards – these can be written on the board or printed
and stuck in when necessary.
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